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This study examines student achievement to determine the extent that adolescent
counseling, peer tutoring/counseling, student involvement, study skills, freshmen
assemblies and activities, career activities, and teacher methodology have on student
performance through the ninth grade transition program (Freshmen Academy). This
study was based on the premise that students often have a difficult time making a
transition from middle to high school academically. According to the research studies,
more students fail ninth grade than any other grade of school. Poor and minority students
are twice as likely as others to be retained. Students who repeat at least one year are
three times more likely to drop out of school than students who have not failed a grade.
A survey was used to analyze the data gathered. The sample population consists of
random samples of twelve teachers that represent each area, English, social studies, math
and science. The twelve teachers were observed and completed the teacher
questionnaires. The student population was randomly selected to represent students of all
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abilities. Three (first year) ninth grade homerooms and one retained ninth grade
homeroom were randomly selected for the student surveys. The researcher found that
while in its first year of implementation, the freshmen program in this study was lacking
many essential components which would contribute to the success of the program, such
as team planning among the teachers, the isolation of the freshmen classes from the
general classes of the other high school students, consistent academic and behavioral
expectations, increased student involvement, and improved follow up on individual
student’s performance. Findings show that there is a significant relationship between
student achievement and the independent variables; however, there is not a significant
relationship between the independent variables and the freshmen transition program. The
conclusions drawn from the findings suggest that the program did not effectively improve
the level of achievement in the school or improve the discipline problems among the
students because the level of adolescent counseling, peer tutoring or counseling, student
involvement, study skills taught, freshmen and career assemblies and activities, teacher
methodology, instructional leadership, teacher expectations, and parental involvement
were weak components in the program. Overall, the teachers agree that the level of
achievement among the students did not improve as a result of the program and the
program is not worth the time and money for this school year.
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Many students find the journey from the middle school to high school difficult.
The students lack the knowledge and skills necessary for doing high-school-level work
and they do not have the study skills needed to meet higher standards in ninth grade and
beyond. These students represent the students who are retained their freshmen year, and
are often major contributors to the drop out rate and discipline problems that arise during
the school year. Middle schools and high schools are creating special programs to help
the students make the transition to the 9th grade successfully.
One such school is Patterson High School in Baltimore, MD. It is a talent
development high school with career academies. Their ninth grade success academy is a
separate transitional program designed for students in their first year of high school. The
academy is located in a separate part of the school and has its own principal and
instructional leader. This program places students in small interdisciplinary teams with 4
or 5 teachers who share the same 150 to 180 students and a block schedule with common
planning time. Each interdisciplinary team has a team leader that is responsible for
monitoring trends in student behavior. The team works to find solutions to individual
student attendance, discipline, and learning problems. The main goal of the ninth grade
success academy is to prepare students to make an informative choice of program for
their final three years of high school. Many activities are done during the first term,
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including self-awareness opportunities regarding career goals and interests, to help
students make this choice. Students are also given detailed information on high school
choices and college alternatives. The school made great strides in increasing the number
0f9th grade students who earned promotion to 10th grade. (McPartland, 1998)
Purpose of the Study
The purpose of this study is to determine if student achievement (dependent
variable) is influenced by adolescent counseling, peer tutoring, student involvement,
study skills, assemblies and activities that focus on learning, career activities, and teacher
methodology (independent variables) through the ninth grade transition program.
The Dependent Variable in Context
Student achievement as a problem has been consistent in many of our public
schools. Students often have a difficult time making a transition from middle to high
school academically. According a report of Southern Regional Education Board, more
students fail ninth grade than any other grade of school. Poor and minority students are
twice as likely as others to be retained. Students who repeat at least one year are three
times more likely to drop out of school than students who have not failed a grade.
(Meeting the Challenge: The Transition To and Through Ninth Grade,
http://www.greenville.k12 .sc.us/district/teachers/trans 1 .asp). The data in Figure 1 shows
that, compared to the other high schools in Clayton County, Forest Park High School’s
number of 9th graders retained is at an alarming 46-47%, which clearly indicates student
achievement as a problem among the ninth graders.
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Figure 1. The percentage 0f9th Graders Retained in Clayton County Schools -
Table 1 shows the number of students in each grade level. The data also shows
that there are a large number of freshmen students that do not successfully complete each
grade level and make it to their senior year. The first year freshmen consisted of 430 out
of 618 students in the freshmen class, which indicate a high failure rate among the
freshmen class at Forest Park High School. The data shows that from the ninth to the
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Table 1. The Number of Students in each Grade Level
Grade Level Total Students.




Figure 2 shows the number of first year freshmen students last year that have
failed one or more courses. Sixty percent of the first year freshmen last year failed at
least one or more classes. Only forty four percent of the students passed all six classes.
Figure 2. The Percentage of Passing and Failing Ninth Grade Students
The performance of students in Algebra I is the single most reliable indicator of
their earnings at age 25. (Meeting the Challenge: The Transition To and Through Ninth
Grade, http://www.greenville.k12.sc.us/district/teachers/transl .asp) The data in Figure 3





shows the percentage of ninth grade students that failed the major subject areas in the
year 2004. Algebra I ranks among the highest area with thirty seven percent.
Figure 3. The Percentage of Failing Students in each Subject
The Independent Variables in Context
Possible influencing factors in the organizational framework of the school and
environment include the freshmen transition program, the level of adolescent counseling,
peer tutoring and counseling, student involvement, study skills, assemblies and activities
that promote learning, career activities, and teacher methodology. The organizational
framework of the school and the environment include several levels. These levels are
shown in Figure 4.
The amount of control in a school district begins at the school board. The
decisions made to improve student achievement begin at that level at the school district.
The superintendent and assistant superintendent, along with the school board are involved
in many of the decisions made politically involving improving student achievement in the
schools. They do not have direct relationships with the students; however, the decisions
made at that level could be just as important as the school level policies. The principals
and assistant principals have contact with the students but not as much as the teachers,







counselors, and the parents. The instructional leader does not have a direct relationship
personally with the students as the teachers do; however, critical decisions made by the














The counselors play a significant role in the students’ lives, in that they advise
students when scheduling and counseling them on personal and academic issues. The
counselors are also the direct bridge between the school and the parents. They facilitate
parent conferences and maintain contact with parents when students have attendance,
discipline, and academic problems. The instructional leaders and counselors are
responsible for providing students with activities and assemblies that promote learning
and career interests to offer students opportunities for success. They should also provide
programs that promote peer tutoring and peer counseling to give students multiple
opportunities to achieve academically. The parents and the teachers in the classroom are
direct influences in the students’ lives, primarily the parent. Parental involvement is an
essential aspect of a child’s education because parents are the first educators of the child.
They spend the majority of their time in the home with parents. Parental involvement, in
my opinion, involves the consistent involvement of parents in their child’s education,
including the attendance of Parent Teacher Association meetings, parent-teacher
conferences, reading to children, or consistent communication with the child concerning
what’s going on in his/her classroom. Teachers spend approximately six or seven out of
twenty-four hours with students and that number decreases by one to two hours when that
child reaches high school and has six or seven teachers. The teacher, as well as the
parent, determines students’ performances in the classroom on the level of expectations.
Asa Hilliard (1989) concluded that the children, no matter what their style, are failing
primarily because of the delivery approach the teacher claim to master, not because the
students cannot learn from the teachers. Although the teacher delivers the subject matter
and the student learns, the students can offer their views about the teacher methodology
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or way the teacher teaches. According to Gardner (1985), teachers who teach to a broad
range of learning styles and multiple intelligences communicate that the school values the
unique strengths and intelligences of each individual. The teacher’s methodology as well
as the students’ performance can influence students’ behavior in the classroom. Students
may be sent to the office or counselor in the diagram if discipline problems arise.
The Impact of Current Programs
School programs that are in place to help underachievers are the after school
remediation classes for students that need to retake failed courses and after-school tutorial
program held in the media center after school. The after-school remediation program
primarily focuses on underclassmen (ninth or tenth graders) that failed a class and need to
retake the class to graduate. Teachers are paid to teach an additional period (7th period)
on Mondays, Tuesdays, and Wednesdays for one hour and forty five minutes each day.
One 7th period class is offered for each semester, highlighting primarily science, math,
and English classes. The classes do not focus on ninth graders only. The program is
designed so that the counselors send notices to students who need to retake the courses to
the homeroom teacher. The student then takes the paper home to be signed by the parent
and the paper is returned to the counselor. Interested students are then assigned to a
teacher for the subject needed to be retaken. Each 7th period teacher has a roll of not
more than 18-20 students. The program is not very successful because out of 18-20
students on roll many classes have less than 12 students enrolled by the end of the
semester, as a result of no-shows, consistent absences, or students dropping the class
because of the lack of interest to remain in the class. The after-school tutorial program is
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designed to assist students after school that needs assistance in their coursework.
Teachers are paid hourly for their services. The program has not proven to be successful
because less than 3 or 4 students may show up daily and the program does not target
ninth grade students.
The freshmen transition program is designed to prevent the amount of freshmen
retained each year. If there are fewer freshmen retained, there will not be a need for the
many remediation classes that are offered during 7~” period. The freshmen program, if
functional, will cause more students to attend the tutorial sessions that are offered at the
end of the school day. More students will care about their grades as a result of the
parental, counseling, and teacher support among the ninth grade transition team.
The program objectives include the following:
To ensure that our freshmen:
• Are provided a framework and a laboratory for academic success.
• Are supported as they cope with adolescent issues.
• Are provided the information necessary to make appropriate decisions that
affect their lives.
• Are provided opportunities to develop critical thinking skills, organizational
skills, and communication skills.
Activities/components of the program include:
• Teacher teams with common planning periods
• Consistent academic and behavioral expectations
• Increased student involvement
• Focus on study skills
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• Emphasis on careers
• Recognition of student successes
• Freshmen activities and assemblies
• Increased counseling opportunities
• Improved follow-up on individual student’s performance
• Core classes (math/biology)
Statement of the Problem
Student achievement is examined to determine the extent that adolescent
counseling, peer tutoring/counseling, student involvement, study skills, freshmen
assemblies and activities, career activities, and teacher methodology have on student
performance through the ninth grade transition program (Freshmen Academy).
Significance of the Study
The results of the study might be relevant to following stakeholders, including
teachers, parents, administrators, and policymakers. The study provides information for
teachers and parents to consider in how to increase the level of achievement of the
students. Parents in the community will become aware of programs and strategies
necessary to improve their children’s performance in school. Parents can also use the
data to show the influence in which their economic status can have on their child’s
perfbrmance in school and how to counteract it, if it is a factor.
The teachers can use the data to reevaluate teaching strategies and change the
levels of expectations in the classroom to improve the performance of their students.
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Teachers can also use the data to consider various methodologies in their teaching
methods.
The administrators can use the information to articulate expectations to teachers
and parents for improving test scores and learning in the classroom. Administrators may
also use the data to reexamine the reasons behind discipline problems among the students
and collaborate with teachers to implement strategies to reduce those problems or
improve the programs in action.
Policy makers can benefit by using the information to implement new programs
system wide to increase student achievement in the schools.
CHAPTER II
REVIEW OF THE RESEARCH
The review of research is conducted under. the following headings: a. Student
achievement and freshmen transition programs, b. Student achievement and adolescent
counseling, c. Student achievement and teacher methodology, d. Student achievement
and peer tutoring, e. Student achievement and study skills, f. Student achievement and
student involvement in decision making, g. Student achievement and assemblies and
activities that promote learning and careers.
Student Achievement and Freshmen Transition Programs
In a study of 5 Philadelphia inner city high schools that had transition programs,
across all five schools, course pass rates are up while suspensions, fires, and arrests are
down. A substantial number of students have begun to close achievement gaps in both
reading and math. Nearly a third of the 9th graders, for example, have gained at least two
years in math. (Ninth grade freshmen academies/transition programs,
http://www.chccs.kl 2 .nc.us/ISD/HighSchool9thGradetrans.pdf)
A study done in 1999 in Georgia and Florida by C. Jay Hertzog and Lena Morgan
showed that the more extensive the transition program, the lower the drop out rate and
retention rate of 9th graders. (Mizelle & Irvin, 1999)
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According to a study done by Maclver (1990), school administrators felt the most
successful transition programs included the following three components: 1) provided
students and parents information about the new school, 2) provided students social
support during the transition, and 3) brought middle school and high school personnel
together to learn about one another’s curriculum and requirements.
From their survey of 2,317 inner city elementary and middle school parents,
Dauber and Epstein (1993) found that the strongest and most consistent predictors of
parent involvement at school and at home are the specific school programs and teacher
practices that encourage parent involvement at school and guide parents in how to help
their children at home.
Smith (1997) did a study that concluded that schools which had full transition
programs had students who performed better in high school and were less likely to drop
out that students who only had a partial program or not program at all. (Smith, 1997)
According to the Southern Regional Educational Board, among 14-15 year olds
who struggle with basic reading and mathematics skills, 20% drop out of school within
two years. A study of 56 Georgia and Florida high schools found that schools with
extensive transition programs had significantly lower failure and dropout rates than those
schools that did not offer comprehensive programs.
Student Achievement and Adolescent Counseling
Brigman and Campbell (2003) did a study that measured the effect of research
based interventions led by school counselors. The research question for this study was:
Do certain school-counselor-led interventions impact student achievement and behavior?
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More specifically, do school counselor conducted group counseling and classroom
guidance--which focused on cognitive, social, and self-management skills--have a
positive impact on student achievement and school success behaviors? Two faculty
members from Florida Atlantic University’s Department of Counselor Education worked
with school counselors from three elementary, one middle, and two high schools. One
hundred eighty students (30 from each school) were selected randomly from those
scoring between the 25th and 50th percentile on the Norm Reference Test (NRT) Florida
Comprehensive Assessment Test (FCAT) in reading. School district leaders were
particularly interested in these students because they were performing below average, and
they represented the “gray area” students who frequently do not receive services. Students
in four grade levels were involved: at the elementary school level, fifth grade students
participated; at the middle school level, sixth and eight grade students participated; and at
the high school level, ninth grade students participated. The goal of the project was to
examine the impact of school counselor led interventions on student academic
achievement and school success behavior. The results reveal that the combined school
counselor interventions of group counseling and classroom guidance were associated
with a positive impact on student achievement and behavior. The facts that the
interventions were targeted on specific skills associated with school success and that
school counselors used research based techniques to teach these critical skills were seen
as central to the positive outcome of the study.
Fitch and Marshall (2004) did a study collecting information from 63 schools in
Kentucky regarding the tasks of the school counselor and the school’s student
15
achievement test scores. Results of the study indicated that counselors in higher
achieving schools spent more time on program management, coordination, and aligning
programs with professional standards. School counselors are actively involved in
supporting the educational initiatives of the school. They coordinate many programs to
provide mentoring and support to students as well as work with teachers to identity
academically at-risk students and provide support for educators.
Student Achievement and Teacher Methodology
Asa Hilliard (1989) concludes after years of studying the role of learning and
teaching style in the education of youth of color:
‘The explanation for the low performance of culturally different minority group
students will not be found by pursuing questions of behavioral style... .The children,
no matter what their style, are failing primarily because of systematic inequities in the
delivery of whatever pedagogical approach the teachers claim to master--not because
students cannot learn from teachers whose styles do not match their own’ (p. 68).
He goes on to discuss low expectations for youth of color as the core of these ‘systematic
inequities.’
Telese (2004) did a case study that was conducted at five high schools from a
large, urban school district located in South Texas. The purpose of the study was to gain
an understanding of Algebra 1 teaching strategies. The research questions were: (1) what
is the predominant mode of instruction for Algebra 1? and (2) what is the level of
achievement of Algebra 1 students? The schools consist primarily of students of Mexican
descent. The teachers were also of Mexican descent. Both qualitative and quantitative
data were collected. Field observations revealed a teaching methodology that focused on
skills and procedures facilitated through lecture and supervised practice. The instruction
16
was heavily influence by the state’s high stakes test. Student achievement reflected the
instructional methodology, which focused on particular skills and processes. Students
failed to complete open-ended and higher order thinking questions on a standardized
measure of algebraic skills and concepts developed by a publisher.
Kurt, Brower, Hill, Marshall (2000) did a study to identify current educational
reform issues that would increase student achievement in mathematics and science in
South Texas middle schools, specifically grades 4-8. Areas of research included common
teacher and student needs, state and national standards in mathematics and science,
competent teaching practices, and strategies of professional development. The target
population of the study was grades 4 through 8 mathematics and science teachers in the
state of Texas. Twenty-five schools from Texas Education Regions 1, 2, 3, and 20 were
randomly selected to receive surveys. The 100 selected schools yielded approximately a
sample population of 350 teachers. Fifty-six percent of the targeted schools returned
surveys resulting in a survey response rate of 51% (177 surveys). The instrument used
was a self-developed survey. It solicited responses concerning subject(s) and grade
levels, taught knowledge of state and national standards, professional development,
effective teaching practices, and technology. The study identified three components that
would enhance reform in middle school mathematics and science in South Texas. First,
implement interdisciplinary teaming. Second, implement varied instruction including
integration of learning experiences. And finally, implement exploratory programs
exposing students to a range of vocational, academic, environmental, and recreational
areas. The study identified the following practices as necessary to enhance mathematics
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and science middle school reform in South Texas. The curriculum should demand depth
of a significant core of skills and emphasize the development of the students’ reasoning
abilities and problem solving abilities. Teaching should incorporate hands on activities
and the tools of technology. Finally, assessment needs to involve interdisciplinary tools.
The study found that professional development must incorporate the following initiatives
to secure effectiveness: teachers must be the key to student learning; teachers must
develop further expertise in content areas; development should focus on implementing
effective teaching methodologies; teachers should have the opportunity to develop and
plan collaboratively; and professional development should be sustained, ongoing,
intensive, and fully supported by the administration.
Student Achievement and Peer Tutoring/Counseling
Sobral (1994) did a study involving the effects of peer tutoring on students’
educational outcomes in problem based learning. Students’ characteristics and outcomes
were compared along 14 successive classes of a problem based learning course in the
University of Brasilia medical program. In the first stage of this time series, 26 teacher
tutored groups were formed; in the second stage, 50 groups had both teacher and peer
tutoring. Both groups had equivalent characteristics in stages one and two as regards
membership size and composition (students’ learning style, self confidence and
motivation to learn). Results showed that scores for problem solving tests and self
evaluation of skills were not significantly different between first and second stage groups.
However, scores of meaningfulness of course experience and group work usefulness were
significantly higher in the peer tutoring stage. Significant positive correlations were
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found between scores of meaningfulness of course experience and both self-evaluation
and group work usefulness but not between the first measure and group size or
motivation to learn. The findings suggest that peer tutoring can facilitate group work
without sustained loss of cognitive achievement in long range conditions of problem
based learning experience.
Hanushek, Kain, Markman, and Rivkin (2003) did a study involving an empirical
analysis of peer effects on student achievement that has been open to question because of
the difficulties of separating peer effects from other confounding influences. While most
econometric attention has been directed at issues of simultaneous determination of peer
interactions, we argue that issues of omitted and “mis measured” variables are likely to
be more important. We control for the most important determinants of achievement that
will confound peer estimates by removing student and school by grade fixed effects in
addition to observable family and school characteristics. The analysis also addresses the
reciprocal nature of peer interactions and the interpretation of estimates based upon
models using past achievement as the measure of peer group quality. The results indicate
that peer achievement has a positive effect on achievement growth. Moreover, students
throughout the school test score distribution appear to benefit from higher achieving
schoolmates. On the other hand, the variance in achievement appears to have no
systematic effect.
Veercamp (2001) did a study that investigated the effects of Class wide Peer
Tutoring (CWPT) on the reading skills of urban middle school students using novels as
the curriculum. Teacher led instruction was compared with CWPT and CWPT plus a
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lottery contingency for appropriate on task and tutoring behaviors. Three sixth grade
general education reading classes under the direction of one teacher participated. Data
were collected on all students from weekly written tests of vocabulary and
comprehension. In addition, oral reading rate and academic engagement data were
collected from three “low achieving” target students. Procedural fidelity and consumer
satisfaction were also assessed. Overall, results demonstrated improved performance on
weekly tests when CWPT was implemented compared with teacher led instruction.
Further improvement in students’ test performance resulted when CWPT plus lottery was
implemented. Data also revealed differences in the types of academic responses made
during teacher led instruction and CWPT and increases in oral reading rates for two target
students. These findings suggest that CWPT, particularly CWPT plus lottery, can
improve the reading skills of urban middle school students.
Student Achievement and Study Skills
Gadzella and Williamson (1984) did a study to investigate changes in study skills,
and the relationships among study skills, self concept, and academic achievement for
high school students. Fifty four students (28 males, 26 females) participated in a
computer assisted (CAl) study skills module. Students also completed pre and post tests
on study skills and self concept (Tennessee Self Concept Scale). An analysis of the
results showed that students gained significantly from the study skills program and
reported greater self satisfaction after completing the program. Greater significant gains
were reported for the experimental group when compared to the control group, and for
seniors and high achievers, when post test scores were compared with their pre test
20
scores. Grade point averages correlated significantly with study skills and with one self
concept scale, moral ethical. These findings suggest that effective study skills lead to
academic success and academic success leads to greater self satisfaction.
Smith, Teske, and Gossmeyer (2000) did a study that described a program for
improving students’ study skills aimed at improving academic performance. The targeted
population consisted of students in two public high schools and one parochial grade
school in a medium-sized metropolitan area located in central Illinois. The lack of these
skills by students at all levels had been demonstrated through surveys, teacher
observations, professional writings, and poor student achievement. Analysis of probable
cause data revealed that many students failed to possess adequate study skills which
included note taking, test preparation, time management, and organizational skills.
Baseline data demonstrated that students were lacking in the aforementioned skills.
Through intervention, the researchers hoped to enhance student academic performance. It
was also their desire to lower student stress levels by diminishing homework anxiety.
This was accomplished through visual displays, direct instruction in study skills, and
improved organizational techniques. The research suggested that many teachers are often
ill prepared to effectively teach study skills. The research also suggested that parental
involvement is a key factor in determining student academic achievement. It was hoped
that the interventions would have a positive impact on student achievement and time
management skills. Although most of the numbers did not indicate significant
improvement, the students gained knowledge about various study skills and when best to
implement them.
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Berthiaume (1995) did a 12 week program of study skills introduced in the
English 9 collaborative classroom, the practicum aimed to enable students to recognize
their best learning strategies. A pre and post survey were developed and administered, a
teacher interview was conducted, report cards of participants were reviewed, assignment
calendars were developed and distributed, curriculum in computer interventions were
selected and presented, and study skills were presented. Analysis of the data revealed
that: (1) five out of seven English Collaborative students earned a grade of C or better;
(2) six out of seven students passed in homework assignments on time; and (3) five
students’ report cards reflected two positive comments and zero negative comments. Data
also revealed that high school students need more than a 12 week study skills program to
increase their academic achievement.
Student Achievement and Student Involvement in Decisions that Affect Learning
Watts (1972) did a study on the desired student involvement in five selected areas
of decision making in high schools in the Maryland School Systems. The purpose of this
study was (1) to analyze desired student involvement in five areas of decision making on
the high school level; and (2) to determine whether there is a significant relationship
between students’ perception ofparticipation in specific areas of decision making and
designated variables pertaining to socio psychological characteristics. The following five
areas of decision making were studied: student curricula, student-faculty relationships,
student governance, student discipline and grievance, and student records. The motives of
capability, improving education and school, and personal power associated with school
control were analyzed, in addition to the socio psychological characteristics of race,
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moral values, and alienation. The findings include: (1) high school students desire some
involvement in decision making, and (2) there is no difference between white and non
white high school students relative to desired involvement in areas of decision making.
Deroma, Lassiter, and Davis (2004) did a study that examined the influence of (a)
low, medium, or high adolescent involvement (degree to which adolescent input was
solicited in determining consequence) in discipline decisions and (b) parental versus
adolescent focus of impact of behavior problem (parent emphasized inconvenience to
either self or adolescent). After viewing videotaped vignettes of disciplinary interactions,
high school students (N = 95) rated how close they would feel toward the parent, how fair
they felt the intervention was, and the degree to which they would feel respected by the
parent. Adolescents also provided ratings of anger and self esteem, as well as how willing
they would be to accept/abide by the consequences. Overall, significantly more favorable
ratings were found for interactions with (a) higher levels of invited adolescent
involvement and (b) the parent as the focus of impact. Findings suggest the importance of
encouraging adolescent involvement in discipline and the value of refraining from
emphasizing adverse impact to adolescent.
According to a National Association of Secondary School Principals (NASSP)
Bulletin, A survey of students in 125 randomly selected public high schools in Kentucky
revealed minimal student involvement in school decision making. However, 77% of
respondents would like to be involved. Principals surveyed closely supported the
students’ views. (Patmor, George L., II and McIntyre, D. John., 1999)
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Student Achievement and Assemblies and Activities that Promote Learning and
Careers
According to Rancifer (1990), the principal, as an instructional leader of the
school, should be certain that each reluctant learner is: (1) provided a school environment
where students are rewarded often for their achievements and successes; (2) tangibly
rewarded for academic achievement and appropriate behavior; (3) strengthened with
strong ties between the home and the school by reaching out to the parents and the
community; (4) recognized in assemblies, honor rolls and public lists for achievements;
(5) engaged in relevant learning experiences; (6) required to know the expected behavior
for achievement in the school; (7) required to do at least 30 minutes of homework per
class daily; (8) provided an opportunity to participate in “course help sessions” conducted
by teachers; (9) provided an opportunity for a “second chance” test when a test is failed;
(10) given the opportunity to be caught doing something good and right; (11) involved in
a school activity and some of its planning functions; and (12) provided a prevention of
failure program in the first grade.
Analysis of the Review of Research
The studies reviewed the literature involving student achievement and its
relationship to the independent variables. The researchers studied the relationships;
however, they did not cover the content of the variables in relationship to the freshmen
program. This study is different by relating student achievement to the components of




It is proposed that student achievement can be influenced by the freshmen
transition program, adolescent counseling, peer tutoring, student involvement, study
skills, freshmen assemblies and activities, career activities, and teacher methodology.
These relationships are shown in the Figure 6.
Definition of Variables
Freshmen Transition Program: A program that is designed to decrease the failure
rate and improve the behavior of first year freshmen students by providing a nurturing
environment and a strong parent, counseling, and teacher component. (Student Q 14;
Teacher Q 33 and 34)
Student Achievement: Classroom subjects accomplished successfully, especially
by means of exertion, skill, practice, or perseverance by students in the school system.
(Student Q12; Teacher Q35 — Q39)
Adolescent counseling: Programs provided by the counselors to improve learning
including group counseling, classroom guidance, and counselor interventions to provide
mentoring and support to students as well as work with teachers to identity academically
at-risk students and provide support for educators. (Student Q1, 2, 10 and 11; Teacher Q
1, 7, and 10)
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Teacher Methodology: The different methods, strategies, and approaches to
instruction which teachers utilize in the classroom. (Student Q8 and 9; Teacher Q8, 14,
15, 16, 17, and 23 -29)
Figure 6. Factors That Affect Student Achievement
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Peer tutoring and counseling: The interactions by the students and their peers
that provided to help the students get along and learn. Interactions include peer
mediation meetings to resolve conflicts and peer tutoring sessions designed by the
administrators or counselors. (Student Q3 and 13; Teacher Q2)
Study skills: Skills necessary to perform successfully in their courses. Such skills
include test preparation, note taking, time management, and organizational skills.
(Student Q5; Teacher Q4 and 11)
Freshmen assemblies and activities: Assemblies and programs organized to help
in making students concentrate on learning. Programs will also highlight students who
have achieved during their high school experience. (Student Q6; Teacher Q5)
Career activities: Programs designed to promote interest in colleges and careers.
(Student Q7; Teacher Q6)
Student involvement: The involvement of the students in making decisions about
materials and teaching that are relevant to them. (Student Q4; Teacher Q3)
Possible Relationships among the Variables
It is expected that student achievement would be influenced by the freshmen
transition program, the level of adolescent and peer counseling, student involvement,
study skills, freshmen assemblies and activities, career activities, and teacher
methodology. Getzel and Guba’s social system model as applied to the school and
classroom will demonstrate this point.
The freshmen transition program is a program that is designed to improve the
achievement of the first year freshmen at the school. The program components include
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the following: Teacher teams, consistent academic and behavioral expectations,
increased student involvement, focus on study skills and careers, freshmen
activities/assemblies, increased counseling opportunities, and improved follow up on
individual student’s performance. Student achievement is likely to be impacted by the
program because of the program strategies. According to Edmund, the principal has to
be a strong instructional leader. The instructional leader’s role is to articulate high
expectations to the teachers in delivering quality instructions to the students and
developing the necessary programs to ensure that quality instruction. Programs should be
organized to focus on careers and study skills. Such a program would be the freshmen
transition program. The instructional leaders should organize activities and assemblies
that are helpful in making students concentrate on learning. How the assistant principal
as a leader focus teachers on the child’s learning styles and background, will lead to the
success of the program.
The counselor’s role is to provide programs relevant to adolescent needs to
improve learning. The counselors should provide opportunities for adolescents to
develop skills for managing everyday problems. The role of the student is a learner with
the expectation that they would remember the lessons and perform well on the
evaluations. The students should remain involved in making decisions about materials
and teaching that are relevant to them. According to Passe (1996), involving students in
decisions about curriculum improves the following areas of student performance-
autonomy, student learning, motivation, and classroom behavior. In recent years, schools
have been moving away from centralized decision making, granting teachers the
28
authority to determine course content. Students should also remain cooperative and help
each other to learn through peer tutoring and counseling. Also the administrators will
plan and express their expectations of the teachers becoming more knowledgeable of
collaborative planning and teacher methodology. The teacher’s role in the model, after
attending in-services and staff development courses, could plan and organize the delivery
of the lesson. The role of the teachers in the school would be to become aware of the
information and implement the new concepts in the daily routines. Teacher methods
should be congruent with the students learning styles. Study skills should be taught to
help the students improve their grades. This will create a climate with a high morale
among the faculty and students. It is important that the administrators and teachers create
and facilitate conditions of acceptance and satisfy the needs of the personalities involved.
According to Maslow, all persons have the need to feel belonged and for recognition as
the basis for feeling good about themselves and wanting to self-actualize in task
performance. The expectancy theory of motivation indicates that the more the
administrators and teachers sets the work so that it matches the learning level of each
student and capabilities of the teachers, the more they would be able to complete the
work or task successfully. If the teacher is not teaching to the level of the student, then
discipline problems will arise and continue in a cycle. Highly motivated teachers will
feel honored to work and support the mission of the administrators and highly motivated
students will give less discipline problems and will meet the expectations of the teacher
in the classroom.
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Teachers should relate to the socioeconomic status of the student by relating to
the parents. The teacher should set the work according to the child’s performance level.
Such students that may create discipline problems are likely to be from poor homes with
parents that lack the ability to help with homework or attend school functions because of
busy work schedules. According to Hess and Shipman, poor homes lacking the verbal
ability associate their children in common language and low verbal ability. If teachers
utilize students’ experiences and their hobbies in the teaching process, a cohesive team
spirit will be created. If parents do not receive as many negative comments about their
children, they will be more interested in attending conferences and attending school
functions.
Research Questions
This study seeks to answer questions regarding whether the freshmen transition
program affect student achievement. Specifically, does the freshmen academy make a
difference in the achievement of the first year freshmen students? If so, to what extent?
Below are the research questions that will guide this study.
RQ1: Is there a relationship between student achievement and the freshmen
program?
RQ2: Is there a relationship between the adolescent counseling and student
achievement?
RQ3: Is there a relationship between the peer tutoring and counseling and
student achievement?
RQ4: Is there a relationship between student involvement and student
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achievement?
RQ5: Is there a relationship between study skills and student achievement?
RQ6: Is there a relationship between freshmen assemblies and activities and
student achievement?
RQ7: Is there a relationship between career activities and student achievement?
RQ8: Is there a relationship between teacher methodology and student
achievement.
RQ9: Is there a relationship between the adolescent counseling and the
freshmen program?
RQ1 0: Is there a relationship between the peer tutoring and the
freshmen program?
RQ1 1: Is there a relationship between student involvement and the freshmen
program?
RQ 12: Is there a relationship between study skills and the freshmen program?
RQ 13: Is there a relationship between freshmen assemblies and activities and
the freshmen program?
RQ 14: Is there a relationship between career activities and the freshmen
program?




This chapter consists of descriptions of the research design, population, instrument
for data collection, statistical reliability, and limitations. The purpose of this study is to
describe participation in the freshmen transition program and student achievement. The
study describes the characteristics of the program that may impact the achievement of the
students.
Research Design
The study uses a survey as the preferred type of data collection. The survey is
used because it is economical; provides rapid response in data collection, and it enables
the ability to identify attributes of a population from a small group of individuals. As a
result of convenience and availability, the surveys were administered and collected face
to face with individuals. Observations will be done in a single school setting with twelve
teachers to observe teaching methods.
Description of Population
The selected high school, Forest Park High, is in a low to mid level income
neighborhood. The school consists of 1769 students and 108 teachers. The total amount
of freshmen at Forest Park High School is approximately 618. The size of the population
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includes four ninth grade homeroom students consisting of fifty five students and twelve
ninth grade teachers of different subjects.
Sample
The sample population will be random samples of twelve teachers that will
represent each area: English, social studies, math and science. Eleven females and one
male completed the survey. Three teachers have 1-2 years of experience, four teachers
have 3-5 years of experience, four teachers have 6-10 years of experience, and one
teacher have 21 years of experience. The twelve teachers will be observed and will
complete the teacher questionnaires. The student population was randomly selected to
represent students of all abilities. Three (first year) ninth grade homerooms and one
repeat ninth grade homeroom were randomly selected for the student surveys.
Instrument for Data Collection
1. Surveys’ construction: The student and teacher questionnaire were developed by
Ganga Persaud (2005) in collaboration with the researcher specifically for this study.
Questionnaires were distributed to the teachers and students to measure their perceptions
and opinions of the freshmen program activities as it impacts student achievement. The
questionnaires contain items that relate to following variables: freshmen program,
adolescent counseling, peer tutoring and counseling, student involvement, study skills,
freshmen assemblies and activities, career activities, teacher methodology, teacher
expectations, instructional leadership, and parental involvement. Adequate information
and instructions were provided to participant teachers prior to filling out the
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questionnaires. The confidentiality of the teachers’ responses were assured in order to
preserve the ethical conditions of the survey. All possible measures were followed to
increase the validity and reliability of the survey. The questionnaire contained forty eight
items on the teacher survey and fourteen items on the student survey. The majority of the
items on the teacher survey were based on a scale from never to always. The items on
the students survey were based on a scale from agree to disagree.
2. Observations: Twelve teachers were observed to measure their teaching
strategies as it relates to the student learning in the classroom. The TEEM model,
developed by Ganga Persaud, was used during the observations.
Statistical Reliability
A reliability analysis was run on the items on the student and teacher
questionnaire using the Cronbach’s Alpha Scale. The items on the student questionnaire
on the adolescent counseling scale include items 1, 2, 10, and 11. There is a high item to
scale correlation of .824 indicating a high correlation between these items. The results
are shown in Table 2.
Table 2
Item to Scale Adolescent Counseling (Correlation Matrix)
qi q2 qlO qil ADOLCOUN
qi 1.000 .275 .425 .147 .647
q2 .275 1.000 .275 .620 .772
qlO .425 .275 1.000 .260 .697
qil .147 .620 .260 1.000 .713
ADOLCOT.JN .647 .772 .697 .713 1.000
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The items on the student questionnaire on the teacher methodology scale include
items 8 and 9. There is a high item to scale correlation of .828 indicating a high
correlation between these items. The results are shown in Table 3. The other items on
the student questionnaire are single items and did not form a scale.
Table 3
Item to Scale Teacher Methodology (Correlation Matrix)
q8 q9 TMETHOD
q8 1.000 .263 .820
q9 .263 1.000 .768
TMETHOD .820 .768 1.000
Regarding the teacher questionnaire, the items on the adolescent counseling scale
include items 1, 9, 10, and 11. There is a high item to scale correlation of .794 indicating
a high correlation between these items. The results are shown in Table 4.
Table 4
Item to Scale Adolescent Counseling (Correlation Matrix)
qi q9 qlO qil ADOLCOUN
ql 1.000 .375 .329 .234 .652
q9 .375 1.000 .578 .222 .744
qlO .329 .578 1.000 .600 .854
qil .234 .222 .600 1.000 .695
ADOLCOUN .652 .744 .854 .695 1.000
35
The items on the teacher methodology scale include items 12 through 15. There
is a high item to scale correlation of .840 indicating a high correlation between these
items. The results are shown in Table 5.
Table 5
Item to Scale Teacher Methodology (Correlation Matrix)
q12 q13 q14 q15 TMETHOD
q12 1.000 .791 .710 .631 .874
q13 .791 1.000 .772 .752 .930
q14 .710 .772 1.000 .748 .900
q15 .631 .752 .748 1.000 .875
TMETHOD .874 .930 .900 .875 1.000
The items on the student performance scale include items 35 through 40. There is
a high item to scale correlation of .803 indicating a high correlation between these items.
The results are shown in Table 6.
Table 6
Item to Scale Student Performance (Correlation Matrix)
q35 q36 q37 q38 q39 q40 STUPERF
q35 1.000 .549 .428 .559 .722 .344 .742
q36 .549 1.000 .739 .682 .667 .667 .859
q37 .428 .739 1.000 .812 .711 .843 .877
q38 .559 .682 .812 1.000 .663 .815 .886
q39 .722 .667 .711 .663 1.000 .636 .863
q40 .344 .667 .843 .815 .636 1.000 .831
STUPERF .742 .859 .877 .886 .863 .831 1.000
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The other items on the teacher questionnaire that relate directly to the research
questions are single items and did not form a scale.
Limitations
The questionnaires were developed specifically for the context of this study, they
have only face validity. Additionally, since the program was in its first year of
implementation, several components of the program were not operating, such as teachers
with common planning teams, and the separation of the freshmen to their own location in
the school building. Lastly, the ninth grade teachers’ classes consisted of first year ninth
grade students combined with ninth grade students who were retained from the previous




This chapter describes how the freshmen program influenced student
achievement. The following research questions were used to guide the collection and
analysis of data:
RQ1: Is there a relationship between student achievement and the freshmen
program?
RQ2: Is there a relationship between the adolescent counseling and student
achievement?
RQ3: Is there a relationship between the peer tutoring and counseling and
student achievement?
RQ4: Is there a relationship between student involvement and student
achievement?
RQ5: Is there a relationship between study skills and student achievement?
RQ6: Is there a relationship between freshmen assemblies and activities and
student achievement?
RQ7: Is there a relationship between career activities and student achievement?
RQ8: Is there a relationship between teacher methodology and student
achievement.




RQ 10: Is there a relationship between the peer tutoring and the
freshmen program?
RQ1 1: Is there a relationship between student involvement and the freshmen
program?
RQ 12: Is there a relationship between study skills and the freshmen program?
RQ 13: Is there a relationship between freshmen assemblies and activities and
the freshmen program?
RQ1 4: Is there a relationship between career activities and the freshmen
program?
RQ 15: Is there a relationship between teacher methodology and the freshmen
Program?
To address the proposed questions, this section contains quantitative data obtained
from the survey the survey instrument on student achievement (dependent variable) and
the level of adolescent counseling, peer tutoring and counseling, student involvement,
study skills, assemblies and activities that promote learning, career activities, and teacher
methodology (independent variables).
The codes for the survey question are shown in chart below.
• Adolescent Counseling ADOLCOIJN
• Peer counseling PEERCOUN
• Student Involvement STU1NV
• Study Skills STUDSKIL
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• Assemblies and Activities ASEMBACT
• Career Activities CAREERAC
• Teacher Methodology TMETHOD
• Student Achievement STUGRADE
• Freshmen Program FRESHPRO
The data was analyzed and will be presented in the following order: a.
Frequencies analysis showing the frequencies of item questions on the student and
teacher questionnaires; b. Similarities and differences in the students and teachers
responses; c. Pearson Correlations on Student Achievement and the independent
variables; d. Independent T-tests of the Relationships between the Freshmen and Non-
freshmen Means of the Dependent Variables and the Freshmen Program; e. Factor
Analysis of the variables with respect to the Freshmen Program; and f. Independent T
tests of the Relationships between the Means of the Teachers and Students Opinions of
the Dependent Variables.
Frequencies were run on each item on the student survey with respect to the
students’ opinions about the freshmen program and their classes using the SPSS program.
Table 7 shows the percentage of responses in reference to each question:
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Table 7
Student Q: Frequencies ofItem Questions
Do you Agree or Disagree about each of the Agree Not Disagree
following: (%) Sure (%)
(%)
1 Counselors provided programs relevant to 50.9 36.4 12.7
adolescent need to improve learning.
2 Opportunities for adolescents to develop skills for 36.4 41.8 21.8
managing everyday problems are provided
adequately.
3 Peer counseling/tutoring are provided to help us get 56.4 18.2 25.5
along and learn.
4 Students are involved in making decisions about 56.4 21.8 21.8
materials and teaching that are relevant to them.
5 Study skills that were taught helped us to improve 69.1 12.7 18.2
our grades.
6 Activities and assemblies were helpful in making 43.6 21.8 34.5
students concentrate on learning.
7 Career classes/activities were helpful to earn better 67.3 29.1 3.6
grades.
8 Teachers follow-up on my work helped me to earn 49.1 20.0 30.9
better grades.
9 Students learn a laboratory environment where they 50.9 29.1 20.0
could experiment with different ideas and activities
to earn better grades.
10 Information necessary for adolescents to make 49.1 34.5 16.4




1 1 Support services for coping with adolescent issues 32.7 49.1 18.2
Are provided adequately.
12 My grades have improved significantly because 36.4 25.5 38.2
teachers used methods that were helpful to me.
13 Students are cooperative and help each other to 41.8 25.5 32.7
learn.
14 Are you in the Freshmen Program? 78.2 0 21.8
Between sixty to seventy percent of the students agree that the study skills taught
helped them to improve their grades and that career classes and activities provided helped
them to earn better grades. Between fifty and sixty percent of the students agree that
counselors provided programs relevant to adolescent needs to improve learning, such as
peer counseling provided to help them get along and learn. Fifty to sixty percent also
agreed that students are involved in making decisions about materials and teaching that
are relevant to them and that students learn in a laboratory environment where they could
experiment with different ideas and activities to earn better grades. The results of the
other components show that fewer than fifty percent of the students agreed, which
indicates a large percentage of students who do not agree that the freshmen program is
effective.
Frequencies were run on each item on the teacher survey with respect to the
teachers’ perceptions about program students using the Statistical Package for the Social




Teacher Q: Frequencies ofItem Questions
1 =Never/A Little 2=Sometimes 3=Most Times/Always
A How often are the following provided? 1 2 3
1 Counselors utilize techniques that help adolescents with problems 67 25 8
to behave better and be more responsive to teaching
2 Involving misbehaving students in peer counseling 75 17 8
3 Involving students in shaping the curriculum and teaching 75 17 8
methods
4 Focus on study skills to help low ability students complete 58 25 17
assignments
5 Focus on activities and assemblies to help low ability students 58 25 17
become more engaged in learning
6 Career classes/activities to help low ability students focus on 58 25 17
getting better grades
7 Follow-up on low ability student performance to help them 58 33 8
become more focused on task
8 An appropriate framework and a laboratory for academic 33 42 25
success.
9 Information necessary for adolescents to make appropriate 42 33 25
decisions that influence their lives
10 Support services for coping with adolescent issues 33 33 33
11 Opportunities for adolescents to develop critical thinking skills, 16 42 42
organizational skills, and communication skills.
B Generally, administrators emphasize the use of: 1 2 3
12 Team planning for better lesson planning 75 8 17
13 Innovative lesson planning style 58 8 33
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Table 8 (continued)
14 Individualized instruction to meet needs of adolescents 42 33 25
15 Teaching strategies to meet needs of low ability students 33 33 33
16 Creative methods to counteract the causes for low ability 58 17 25
students’ failure
17 Evaluation results to ensure that low achievers catch up average 58 17 25
and/or high ability learners
C Generally, in classes: 1 2 3
18 Parents of low achievers attend PTA meetings equally as high 100 0 0
achievers’
19 Parents of low achievers attend conferences with teachers equally 83 0 17
as high achievers’
20 Parents of low achievers are capable of helping in homework 92 0 8
equally as high achievers’
21 Parents of low achievers are educated enough to develop 92 0 8
reasoning skills equally as high achievers’
22 Parents of low achievers are educated to teach children “proper 92 0 8
behavior” as equally as high achievers’
D Instructional Leaders tend to get teachers collaboratively to: 1 2 3
23 Identify the number of times critical thinking skills were taught 50 33 17
24 Develop strategies for teaching critical thinking skills 50 33 17
25 Identify areas of weaknesses in low achievers 58 25 17
26 Identify the causes for weaknesses in low achievers 67 17 17
27 Prepare lesson plans in teams to resolve the causes for low 67 17 17
student performance
28 Review lesson plans to ensure that they contain elements to deal 67 8 25
with the causes for students not learning
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Table 8 (continued)
29 Utilize the results of evaluation to change the methods of 67 17 17
teaching
30 Develop a vision, facilitate and sustain a standard-based culture 67 17 17
that is focused on improved student achievement.
E Generally, 1 2 3
Staff development was provided to show teachers how to manage
31 The real learning and discipline problems of adolescents 50 25 25
32 Staff development strategies were found to be effective in 58 25 17
managing learning and discipline problems of adolescents
33 The freshman program is worth the cost and time because of the 50 17 33
benefits obtained in terms of increasing student achievement
34 The Freshman program is effective in terms of cost and time just 58 8 33
as I expected it to be
1 = Hardly any student or A Few Students
2 = Some Students
3 = Most students/All or Nearly All
F As compared to the beginning of the year, how many: 1 2 3
35 42 33 25Students of low ability are providing critical analyses equally
well as average ability or above
36 Students of low ability are asking higher order critical questions
as much as high ability ones
37 Students of low ability are achieving equally as well on
assignments as average ability ones or above
38 Students who were low achievers are now performing at or
above grade level
39 Students with C or lower grades are now earning B or better
grades
40 Low ability students could now achieve as average ability








41 Students who had discipline problems earlier are now well 67 25 8
behaved
42 Students who disrupted instruction or did not care to learn are 67 25 8
now cooperatively working on task
43 Students who were sent to the office or counselors for discipline 75 17 8
are now well behaved
According to section A, all or most of the teachers agree that many of the services
provided by the counselors and instructional leaders are never provided or provided a
little.
According to section B, all of the teachers agree that the administrators do not
emphasize the use of team planning, innovative lesson planning and teaching strategies,
individualized instruction to meet the needs of adolescents, and the use of evaluation
results to ensure that low achievers improve academically.
According to section C, the teachers all agree that the parents of low achievers in
their classes: do not attend PTA meetings and conferences with teachers equally as high
as high achievers, are not capable of helping the students with homework, and are not
educated enough to develop reasoning skills and to teach children “proper behavior” as
equally as the parents of high achievers.
According to section D, all of the teachers agree that instructional leaders do not
get teachers collaboratively to: identify the number of times and develop strategies for
teaching critical thinking skills, identif~’ causes and areas of weaknesses in low achievers,
prepare and review lesson plans to resolve the causes for low student performance, and
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develop a vision and sustain a standards-based culture that is focused on improved
student achievement.
According to section E, all of the teachers agree that generally, staff development
was not provided to show teachers how to manage the real learning and discipline
problems of adolescents and staff development strategies were not found to be effective
in managing learning and discipline problems of adolescents. They generally agree that
the freshmen program is not worth the cost and time because of the benefits not obtained
in terms of increasing student achievement.
According to section F, all of the teachers agree that as compared to the beginning
of the year hardly any or a few students are performing at or above grade level or are
achieving as average ability students on standardized tests. They also agree that hardly
any or a few students who had discipline problems are now well behaved.
The teachers and students opinions’ were similar regarding most of the questions
on the survey. Both the teachers’ and the students’ results indicate that the components
of the program are not positively impacting the freshmen students in the program. The
higher percentages of “agree” responses among the students may be explained by the fact
that many of the students randomly selected to complete the surveys may be among the
percentage of ninth grade students that will academically excel with or without the
freshmen program. The results are shown in Table 9.
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Table 9
Similarities differences in the students’ and teachers ‘perceptions of the program
Survey Questions Students Teachers
(% Agree) (% Agree)
1 Counselors provided programs relevant to 51 8
adolescent needs to improve learning
2 Opportunities for adolescents to develop skills for 37 42
managing everyday problems are provided
adequately
3 Peer counseling are provided to help us get along 56 8
and learn
4 Students are involved in making decisions about 56 8
materials and teaching that are relevant to them
5 Study skills that were taught helped us to improve 69 17
our grades
6 Activities and assemblies were helpful in making 44 17
students concentrate on learning
7 Career classes/activities were helped to earn better 67 17
grades
8 Teachers follow-up on my work helped me to earn 49 8
better grades
9 Students learn in a laboratory environment where 51 25
they could experiment with different ideas and
activities to earn better grades
10 Information necessary for adolescents to make 49 25
appropriate decisions that influence our lives are
provided adequately
11 Support services for coping with adolescent issues 33 33
Are provided adequately
12 My grades have improved significantly because 36 8
teachers used methods that were helpful to me
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The Pearson Correlations on the student data were run with the Statistical Package
for the Social Sciences (SPSS) program. The student data with respect the correlations
between student achievement, the freshmen program, and the dependent variables are
shown in the following tables.
RQ 1: Is there a relationship between student achievement and the
freshmen program?
Table 10 shows that there is not a significant relationship between student
achievement and the freshmen program. There is a Pearson Correlation of -.011 between
student achievement and the freshmen program. This is not significant at the calculated
probability value of .936. Since the calculated probability value is greater that .05, there
is not a significant relationship between student performance and the freshmen program.
Table 10
Student Achievement and the Freshmen Program (Correlation)
STUGRADE FRESHPRO
STUGRADE Pearson Correlation 1 -.011
Sig. (2-tailed) . .936
N 55 55
* Correlation is significant at the 0.05 level (2-tailed).
RQ2: Is there a relationship between adolescent counseling and
student achievement?
RQ3: Is there a relationship between adolescent counseling and the
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freshmen program?
Table 11 shows that there is a significant relationship between student
performance and counselors providing programs to improve learning and that there is not
a significant relationship between the freshmen program and counselors providing
programs to improve learning.
Table 11
Adolescent Counseling, Student Achievement, and the Freshmen Program (Correlations)
STUGRADE FRESHPRO
ADOLCOUN Pearson Correlation .618 -.108
Sig. (2-tailed) .000 .434
N 55 55
There is a Pearson Correlation of .618 between student performance and
counselors providing programs relevant to adolescent needs to improve learning. This is
significant at the calculated probability value of .000. Since the calculated probability
value is less that .05, there is a significant relationship between student performance and
counselors providing programs to improve learning.
There is a Pearson correlation of -.108 between the freshmen program and
counselors providing programs relevant to adolescent needs to improve learning. This is
not significant at the calculated probability value of .434. Since the calculated
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probability value is not less that .05, there is not a significant relationship between the
freshmen program and counselors providing programs to improve learning.
RQ3: Is there a relationship between the peer tutoring and counseling and
student achievement?
RQ4: Is there a relationship between the peer tutoring and counseling and
the freshmen program?
Table 12 shows that there is a significant relationship between student
achievement and peer counseling and that there is not a significant relationship between
the freshmen program and peer counseling.
There is a Pearson Correlation of .404 between student performance and peer
counseling provided to help the students get along and learn. This is significant at the
calculated probability value of .002. Since the calculated probability value is less that
.05, there is a significant relationship between student performance and peer counseling.
There is a Pearson Correlation of -.067 between the freshmen program and peer
counseling provided to help the students get along and learn. This is not significant at the
calculated probability value of .628. Since the calculated probability value is not less that




Peer Counseling/Tutoring, Student Achievement, and the Freshmen Program
(Correlations)
STUGRADE FRESHPRO
PEERCOUN Pearson Correlation .404 -.067
Sig. (2-tailed) .002 .628
N 55 55
RQ6: Is there a relationship between student involvement and student
achievement?
RQ7: Is there a relationship between student involvement and the freshmen
program?
Table 13 shows that there is a significant relationship between student
achievement and student involvement in making decisions about material and teaching
that are relevant to them and that there is not a significant relationship between the
freshmen program and student involvement in making decisions about material and
teacsing that are relevant to them.
There is a Pearson Correlation of .345 between student performance and student
involvement in making decisions about materials and teaching that are relevant to them.
This is significant at the calculated probability value of .010. Since the calculated
probability value is less that .05, there is a significant relationship between student
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performance and student involvement in making decisions about material and teaching
that are relevant to them.
There is a Pearson Correlation of .170 between the freshmen program and student
involvement in making decisions about materials and teaching that are relevant to them.
This is not significant at the calculated probability value of .214. Since the calculated
probability value is not less that .05, there is not a significant relationship between the
freshmen program and student involvement in making decisions about material and
teaching that are relevant to them.
Table 13
Student Involvement, Student Achievement~ and the Freshmen Program (Correlations)
STUGRADE FRESHPRO
STUINV Pearson Correlation .345 .170
Sig. (2-tailed) .010 .214
N 55 55
RQ8: Is there a relationship between study skills and student achievement?
RQ9: Is there a relationship between study skills and the freshmen program?
Table 14 shows that there is a significant relationship between student
achievement and teaching study skills and that there is not a significant relationship
between the freshmen program and teaching study skills.
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There is a Pearson Correlation of .471 between student performance and the
teaching of study skills that helped to improve the students’ grades. This is significant at
the calculated probability value of .000. Since the calculated probability value is less that
.05, there is a significant relationship between student performance and teaching study
skills.
There is a Pearson Correlation of .006 between the freshmen program and the
teaching of study skills that helped to improve the students’ grades. This is not
significant at the calculated probability value of .965. Since the calculated probability
value is not less that .05, there is not a significant relationship between the freshmen
program and teaching study skills.
Table 14
Study Skills, Student Achievement and the Freshmen Program (Correlations)
STUGRADE FRESHPRO
STUDSKIL Pearson Correlation .471 .006
Sig. (2-tailed) .000 .965
N 55 55
RQ 10: Is there a relationship between freshmen assemblies and activities and
student achievement?
RQ 11: Is there a relationship between freshmen assemblies and activities and
student achievement?
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Table 15 shows that there is a significant relationship between student
performance and activities and assemblies that focus on learning and that there is not a
significant relationship between the freshmen program and activities and assemblies that
focus on learning.
There is a Pearson Correlation of .266 between student performance and
providing activities and assemblies to help make students concentrate on learning. This
is significant at the calculated probability value of .050. Since the calculated probability
value is less that .05, there is a significant relationship between student performance and
activities and assemblies that focus on learning.
There is a Pearson Correlation of .005 between the freshmen program and
providing activities and assemblies to help make students concentrate on learning. This
is not significant at the calculated probability value of .974. Since the calculated
probability value is not less that .05, there is not a significant relationship between the
freshmen program and activities and assemblies that focus on learning.
Table 15
Freshmen program and activities, Student Achievement, and the Freshmen Program
(Correlations)
STUGRADE FRESHPRO
ASEMBACT Pearson Correlation .266 .005
Sig. (2-tailed) .050 .974
N 55 55
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RQ 12: Is there a relationship between career activities and student achievement?
RQ1 3: Is there a relationship between career activities and the freshmen
program?
Table 16 shows that there is a significant relationship between student
performance and career classes and activities and that there is not a significant
relationship between the freshmen program and career classes and activities.
Table 16
Career Activities, Student Achievement, and the Freshmen Program (Correlations)
STUGRADE FRESHPRO
CAREERAC Pearson Correlation .292 -.189
Sig. (2-tailed) .031 .168
N 55 55
There is a Pearson Correlation of .292 between student performance and
providing career classes and activities to help students earn better grades. This is
significant at the calculated probability value of .031. Since the calculated probability
value is less that .05, there is a significant relationship between student performance and
career classes and activities.
There is a Pearson Correlation of -.189 between the freshmen program and
providing career classes and activities to help students earn better grades. This is not
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significant at the calculated probability value of .168. Since the calculated probability
value is not less that .05, there is not a significant relationship between the freshmen
program and career classes and activities.
RQ 14: Is there a relationship between teacher methodology and student?
RQ1 5: Is there a relationship between teacher methodology and the freshmen
Program?
Table 17 shows that there is a significant relationship between student
achievement and teacher methodology and that there is not a significant relationship
between the freshmen program and teacher methodology.
Table 17
Teacher methodology, Student Achievement, and the Freshmen Program (Correlations)
STUGRADE FRESHPRO
TMETHOD Pearson Correlation .519 -.037
Sig. (2-tailed) .000 .789
N 55 55
There is a Pearson Correlation of .519 between student performance and teacher
methodology. This is significant at the calculated probability value of .000. Since the
calculated probability value is less that .05, there is a significant relationship between
student performance and teacher methodology.
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There is a Pearson Correlation of -.03 7 between the freshmen program and
teacher methodology. This is not significant at the calculated probability value of .789.
Since the calculated probability value is not less that .05, there is not a significant
relationship between the freshmen program and teacher methodology.
The T-Tests of the student data were run on the SPSS program to give the
difference between two means of the freshmen program and the various dependent
variables and it gives the probability that the difference between the two means is caused
by chance. It is customary to say that if this probability is less than 0.05, that the
difference is ‘significant’, the difference is not caused by chance. Table 18 shows the
results.
Table 18
Independent T-tests ofthe Relationships between the (Freshmen and Non-freshmen)





































































Expected significant level — .05
The data with respect to the significance of the independent variables on the
freshmen program is shown in the data table. In reference to the freshmen program and
counselors providing adolescent needs the mean score for freshmen are 7.1 and non-
freshmen are 6.6. The t-value indicating the difference between the two means is -.788,
and with the degrees of freedom of 53, the significant level is .434. Since .434 is higher
than the expected value of .05 level, the result is not significant. Therefore, there is no
significant difference between the mean scores on the freshmen program and counseling
services to adolescents.
In reference to the freshmen program and peer counseling the mean score for
freshmen are 1.7 and non-freshmen are 1.6. The t-value indicating the difference
between the two means is -.488, and with the degrees of freedom of 53, the significant
level is .628. Since .628 is higher than the expected value of .05 level, the result is not
significant. Therefore, there is no significant difference between the mean scores on the
freshmen program and peer counseling.
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.59 .39 -1.40 53 .168
1.3 1.6 -.270 53 .789
.85 .95 -.081 53 .936
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In reference to the freshmen program and student involvement the mean score for
freshmen is 1.6 and non-freshmen are 1.9. The t-value indicating the difference between
the two means is 1.26, and with the degrees of freedom of 53, the significant level is.335.
Since .335 is higher than the expected value of .05 level, the result is not significant.
Therefore, there is no significant difference between the mean scores on the freshmen
program and student involvement.
In reference to the freshmen program and study skills the mean score for
freshmen are 1.5 and non-freshmen are 1.5. The t-value indicating the difference
between the two means is .045, and with the degrees of freedom of 53, the significant
level is .965. Since .965 is higher than the expected value of .05 level, the result is not
significant. Therefore, there is no significant difference between the mean scores on the
freshmen program and study skills.
In reference to the freshmen academy and assemblies and activities that
concentrate on learning the mean score for freshmen are 1.9 and non-freshmen are 1.9.
The t-vaiue indicating the difference between the two means is .033, and with the degrees
of freedom of 53, the significant level is .974. Since .974 is higher than the expected
value of .05 level, the result is not significant. Therefore, there is no significant
difference between the mean scores on the freshmen program and assemblies and
activities that concentrate on learning.
In reference to the freshmen program and career activities the mean scores for
freshmen are 1.4 and non-freshmen are 1.2. The t-value indicating the difference
between the two means is -1.40, and with the degrees of freedom of 53, the significant
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level is .168. Since .168 is higher than the expected value of.05 level, the result is not
significant. Therefore, there is no significant difference between the mean scores on the
freshmen program and career activities.
In reference to the freshmen academy and teacher methodology the mean score
for freshmen are 3.5 and non-freshmen are 3.4. The t-value indicating the difference
between the two means is -.270, and with the degrees of freedom of 53, the significant
level is .789. Since .789 is higher than the expected value of .05 level, the result is not
significant. Therefore, there is no significant difference between the mean scores on the
freshmen program and teacher methodology.
In reference to the freshmen academy and student grades the mean score for
freshmen are 2.0 and non-freshmen are 2.0. The t-value indicating the difference
between the two means is -.081, and with the degrees of freedom of 53, the significant
level is .936. Since .936 is higher than the expected value of .05 level, the result is not
significant. Therefore, there is no significant difference between the mean scores on the
freshmen program and student grades.
The T-Tests of the student data were run on the SPSS program to give the
difference between means of the teacher’s and student’s opinions on the dependent
variables as they relate to the freshmen program. The T-tests also gives the probability
that the difference between the two means is caused by chance. It is customary to say that
if this probability is less than 0.05, that the difference is ‘significant’, the difference is not
caused by chance. Table 19 shows the results.
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Table 19
Independent T-tests of the Relationshz~s between the Means ofthe Teachers and Students
Opinions of the Dependent Variables
Dependent Students Teachers Students Teachers T Degrees 2 -
Variables Mean Mean Standard Standard Value of Tailed
N 55 N = 12 Deviation Deviation Freedom Sig.
(df) Level
Adolcoun 7.0 7.5 2.1 2.0 -.766 65 .447
Peercoun 1.7 1.4 .86 .79 1.02 65 .313
Stuinv 1.7 1.3 .82 .65 1.27 65 .209
Studskil 1.5 1.6 .79 .79 -.367 65 .715
Asembact 1.9 1.6 .89 .79 1.17 65 .245
Careerac 1.4 1.6 .56 .79 -1.14 65 .257
Tmethod 3.5 3.5 1.3 1.3 .021 65 .983
Stugrade 2.0 1.5 .87 .52 1.98 65 .052
Expected sign~flcant level = .05
In reference to the freshmen program and counselors providing adolescent needs
the mean score for the students is 7.1 and teachers is 7.5. The t-value indicating the
difference between the two means is -.766, and with the degrees of freedom of 65, the
significant level is .447. Since .447 is higher than the expected value of .05 level, the
result is not significant. Therefore, there is no significant difference between the mean
scores on the teachers and students opinions and counseling services to adolescents.
~III~U
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In reference to the freshmen program and peer counseling the mean score for the
students is 1.7 and teachers is 1.4. The t-value indicating the difference between the two
means is 1.02, and with the degrees of freedom of 65, the significant level is .313. Since
.313 is higher than the expected value of .05 level, the result is not significant. Therefore,
there is no significant difference between the mean scores on the teachers and students
opinions of the freshmen program and peer counseling.
In reference to the freshmen program and student involvement the mean score for
students is 1.6 and teachers is 1.3. The t-value indicating the difference between the two
means is 1.27, and with the degrees of freedom of 65, the significant level is.209. Since
.209 is higher than the expected value of .05 level, the result is not significant. Therefore,
there is no significant difference between the mean scores of the teachers and students
opinions of the freshmen program and student involvement.
In reference to the freshmen program and study skills the mean score for students
is 1.5 and teachers are 1.6. The t-value indicating the difference between the two means
is -.367, and with the degrees of freedom of 65, the significant level is .715. Since .715 is
higher than the expected value of .05 level, the result is not significant. Therefore, there
is no significant difference between the mean scores of the teachers and students opinions
of the freshmen program and study skills.
In reference to the freshmen program and assemblies and activities that
concentrate on learning the mean score for students is 1.9 and teachers is 1.6. The t-value
indicating the difference between the two means is 1.17, and with the degrees of freedom
of 65, the significant level is .245. Since .245 is higher than the expected value of .05
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level, the result is not significant. Therefore, there is no significant difference between
the mean scores on the teachers and students opinions of the freshmen program and
assemblies and activities that concentrate on learning.
In reference to the freshmen program and career activities the mean scores for
students is 1.4 and teachers are 1.6. The t-value indicating the difference between the
two means is -1.14, and with the degrees of freedom of 65, the significant level is .257.
Since .257 is higher than the expected value of .05 level, the result is not significant.
Therefore, there is no significant difference between the mean scores of the teachers and
students opinions on the freshmen program and career activities.
In reference to the freshmen academy and teacher methodology the mean score
for the students is 3.5 and teachers are 3.5. The t-value indicating the difference between
the two means is .021, and with the degrees of freedom of 65, the significant level is .983.
Since .983 is higher than the expected value of .05 level, the result is not significant.
Therefore, there is no significant difference between the mean scores of the teachers and
students opinions on the freshmen program and teacher methodology.
In reference to the freshmen academy and student grades the mean score for the
students is 2.0 and teachers is 1.5. The t-value indicating the difference between the two
means is 1.98, and with the degrees of freedom of 65, the significant level is .052. Since
.052 is higher than the expected value of .05 level, the result is not significant. Therefore,
there is no significant difference between the mean scores of the teachers and students
opinions on the freshmen program and student grades.
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The Factor Analysis of the student data were run on the SPSS program. The
results are shown in Table 20. The variables that tend to interact together in Factor 1 are
study skills, student grade, teacher method, counseling services for adolescents, and
career activities. The variables that interact together in Factor 2 are assemblies and
activities that concentrate on learning and student involvement. The variable that is in
Factor 3 is peer counseling.
Table 20
Factor Analysis: The variables with respect to the freshmen program.
Factors 1 2 3 4
Studskil .811 -.012 .025 -.125
Stugrade .785 .105 .195 -.001
Tmethod .674 .148 .391 .033
Adolcoun .650 .219 .562 .115
Careerac .535 .240 -.402 .508
Asembact .102 .880 -.059 .029
Peercoun .272 .133 .827 .057
Freshpro -.010 -.039~ .140 .845
Stuinv .386 .426 .110 -.482
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Finally, the freshmen program does not interact with any of the variables in the
table. The program is the only variable in Factor 4, which indicates no interaction
between the dependent variables and the freshmen program in the school.
The data with respect to the classroom observations are found in the Table 21.
The data indicates that many of the teachers did not differentiate in their instruction to the
students and many have classroom management problems with the students. The fact
that 75% of the teachers relied primarily on textbook instruction indicates a need for
differentiation among the teachers.
Table 21
Classroom observations: Methods used by the ninth grade teachers
Teachers Methods
75% of all the teachers Relied primarily on the use of
textbook subject-matter.
25% of all the teachers Relied on the use of visual
and audio aids.
33% of the teachers Used both methods
Social studies teachers Showed more differentiation
with the use of maps, etc.
Math teachers Textbook focused lessons
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CHAPTER VI
HNDINGS, IMPLICATIONS, AND RECOMMENDATIONS
Students often have a difficult time successfully transitioning from middle to high
school and from the ninth grade to tenth grade academic year in high school. Students
who repeat at least one year in high school are more likely to drop out of school than
students who have not failed a grade, thus making the ninth grade year of high school a
critical one in academic performance. Approximately forty seven percent of the
freshmen students at Forest Park High School were retained during the 2002-2003 school
year. Fifty six percent of the students failed at least one or more classes. Only forty four
percent of the students passed all six classes. During the year 2003 -2004, fifty six
percent of the students failed at least one or more classes, Only forty four percent of the
students passed all six classes.
The organizational framework of the school district include the superintendent,
assistant superintendents, principal, assistant principals, counselors, teachers, parents in
the community, and the students. Current programs, such as the after school remediation
program was not enough to improve the problem with the freshmen students. The
freshmen transition program, known as “The Freshmen Academy,” was implemented
during the 2004-2005 school year. The primary objectives of the program is to ensure
that the freshmen students: 1) Are provided a framework and a laboratory for academic
success. 2) Are supported as they cope with adolescent issues. 3) Are provided the
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information necessary to make appropriate decisions that affect their lives. And 4) Are
provided opportunities to develop critical thinking skills, organizational skills, and
communication skills.
Many schools with freshmen transition programs that experience positive results
are implementing full transition programs instead ofpartial programs with only a few
components. While in its first year of implementation, the freshmen program in this
study was lacking many essential components which would contribute to the success of
the program, such as team planning among the teachers, the isolation of the freshmen
classes from the general classes of the other high school students, consistent academic
and behavioral expectations, increased student involvement, and improved follow-up on
individual student’s performance.
The purpose of the study is to determine if student achievement is influenced by
the ninth grade transition program. This will be determined by analyzing the
effectiveness of the components of the program. The components include: adolescent
programs provided by the counselors to improve learning; peer tutoring and counseling
provided to help the students get along and learn; involvement of the students in making
decisions about materials and teaching that are relevant to them; study skills taught to
help the students improve their grades; activities and assemblies that are helpful in
making students concentrate on learning; career activities that help the students earn
better grades; and teacher methodology.
To summarize the review of research, in a study of 5 Philadelphia inner-city high
schools that had transition programs, across all five schools, course pass rates are up
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while suspensions, fires, and arrests are down. (Ninth grade freshmen
academies/transition programs,
http ://www.chccs.kl 2.nc.us/ISD/HighSchool9thGradetrans.pdf.) According to Hertzog
and Morgan (1999), the more extensive the transition program, the lower the drop out
rate and retention rate of 9th graders. Smith (1997) did a study that concluded that
schools which had full transition programs had students who performed better in high
school and were less likely to drop out that students who only had a partial program or
not program at all. According to the Southern Regional Educational Board, among 14-15
year-olds who struggle with basic reading and mathematics skills, 20% drop out of school
within two years. Results of the study by Fitch and Marshall (2004) indicated that
counselors in higher-achieving schools spent more time on program management,
coordination, and aligning programs with professional standards. They coordinate many
programs to provide mentoring and support to students as well as work with teachers to
identity academically at-risk students and provide support for educators. The study by
Kurt, Brower, Hill, Marshall (2000) found that professional development must
incorporate the following initiatives to secure effectiveness: teachers must be the key to
student learning; teachers must develop further expertise in content areas; development
should focus on implementing effective teaching methodologies; teachers should have the
opportunity to develop and plan collaboratively; and professional development should be
sustained, ongoing, intensive, and fully supported by the administration. The results of a
study by Hanushek, Kain, Markman, and Rivkin (2003) indicated that peer achievement
has a positive effect on achievement growth. Gadzella and Williamson (1984) did a
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study that suggest that effective study skills lead to academic success and academic
success leads to greater self-satisfaction. The findings in a study designed to analyze
desired student involvement in five areas of decision making on the high school level
indicate that: (1) high school studeits desire some involvement in decision making, and
(2) there is no difference between white and non-white high school students relative to
desired involvement in areas of decision making. According to Passe (1996), involving
students in decisions about curricuium improves the following areas of student
performance--autonomy, student learning, motivation, and classroom behavior.
Findings
The findings indicate that fewer than fifty percent of the students agreed that the
services of the program were provided, which indicates a large percentage of students
who do not agree that the freshmen program is effective. The results of the teacher
survey also indicate that the same services are not provided to the students. The teachers
also agree that the administrators do not emphasize the use of team planning and
innovative planning and instructional strategies. They agree that there is hardly any
parental involvement among their students and there are no improvements in the grades
or behavior of the students in their classes. The teachers agree that staff development is
not provided to show teachers how to manage the learning and discipline of the students.
Overall, the teachers agree that the level of achievement among the students did not
improve as a result of the program and the program is not worth the time and money for
this school year.
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The findings according to the Pearson Correlation indicate that there is not a
significant relationship between student performance and the freshmen program. There is
a significant relationship between student performance and counselors providing
programs to improve learning; however, there is not a significant relationship between
the freshmen program and counselors providing programs to improve learning. There is
a significant relationship between student performance and peer counseling; however,
there is not a significant relationship between the freshmen program and peer counseling.
There is a significant relationship between student performance and student involvement
in making decisions about material and teaching that are relevant to them; however, there
is not a significant relationship between the freshmen program and student involvement
in making decisions about material and teaching that are relevant to them. There is a
significant relationship between student performance and teaching study skill; however,
there is not a significant relationship between the freshmen program and teaching study
skill. There is a significant relationship between student performance and activities and
assemblies that focus on learning; however, there is not a significant relationship between
the freshmen program and activities and assemblies that focus on learning. There is a
significant relationship between student performance and career classes and activities and
there is not a significant relationship between the freshmen program and career classes
and activities. There is a significant relationship between student performance and
teacher methodology; however, there is not a significant relationship between the
freshmen program and teacher methodology.
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According to the findings of the observations, seventy five percent of the teachers
primarily relied on the use of textbook subject-matter. Only twenty five percent relied on
the use of visual and audio aids, and thirty three percent used both methods. The findings
indicate that many of the teachers do not differentiate in their instruction to the students
and many have classroom management problems inside the classrooms, which can also
contribute to the low achievement among the students. Thirty six percent of the students
agree that their grades improved significantly because teachers used methods that were
helpful to them, which indicates that sixty four percent do not agree that their teachers
used methods that help them succeed academically.
It was proposed in the theoretical framework that student achievement can be
influenced by the freshmen transition program and the other dependent variables. The
study showed that the program did not effectively improve the level of achievement in
the school or improve the discipline problems among the students because the level of
adolescent counseling, peer tutoring or counseling, student involvement, study skill
taught, freshmen and career assemblies and activities, teacher methodology, instructional
leadership, teacher expectations, and parental involvement were weak components in the
program.
Erik Erikson’s psychosocial theory (1959), states that adolescence is a time of
identity versus role confusion. (Kaplan, 1998) According to Kaplan, (1998) adolescents
are walking a tightrope. It is important that counselors, teachers, and administrators




There are many implications for the instructional leaders, teachers, and policy
makers as a result of this study. As a result of the study, student achievement is not
influenced by the freshmen transition program. The school needs to research how to
implement the program effectively by studying models of other successful programs in
other school districts. Funding should be provided by the district to improve the
operations of the program or cut the program completely. Teachers and counselors
should be trained to operate the components of the program effectively because if the
program does not improve, the students will suffer academically.
Recommendations
There are recommendations for administrators or instructional leaders who plan to
implement transition programs in their schools. Instructional leaders should strengthen
the supervisory process and involve teachers to join them in doing research to find out
problems that contribute to the low achievement and make adjustments to meet the needs
of the parents and students.
Recommendations for the teachers include the following: Teachers should
examine the causes of why students are not performing. They should try to align their
methods of teaching to cope with problems that indicate why students are not achieving.
The program itself did not show any alignment.
Recommendations for the policymakers include the following: They should
research factors that affect student achievement to ensure that variables that affect
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students in the system will be implemented in the program and perform their own
experimental design before implementation.
Recommendations for the researcher include working with policymakers to set up
an experimental design to increase the control group of students. The researcher should
try to examine an experimental design and conduct a research study on the variables that




Teacher Perceptions about Program Students
Dear Teachers,
Please help me by completing this questionnaire on your perceptions about students in your
class(es) program. The data are required for a course on Research Methodology at Clark
Atlanta University. Therefore, your opinion is for research purposes and there is no risk
involved. The research is intended to benefit education by offering recommendations for
improvement. Please provide your opinion anonymously. The results will be provided as
group data, and no person can be identified.




Please check only one response for each item from the following possible responses.
l=Never 2=A Little 3=Sometimes 4=Most Times 5=Always
A How often are the following provided?
12345
1 Counselors utilize techniques that help adolescents with problems
to behave better and be more responsive to teaching
2 Involving misbehaving students in peer counseling
3 Involving students in shaping the curriculum and teaching
methods
4 Focus on study skills to help low ability students complete
assignments
5 Focus on activities and assemblies to help low ability students
become more engaged in learning
6 Career classes/activities to help low ability students focus on
getting better grades
7 Follow-up on low ability student performance to help them
become more focused on task
8 An appropriate framework and a laboratory for academic success.
9 Information necessary for adolescents to make appropriate




10 Support services for coping with adolescent issues
11 Opportunities for adolescents to develop critical thinking skills,
organizational skills, and communication skills.
B Generally, administrators emphasize the use of:
12345
12 Team planning for better lesson planning
13 Innovative lesson planning style
14 Individualized instruction to meet needs of adolescents
15 Teaching strategies to meet needs of low ability students
16 Creative methods to counteract the causes for low ability
students’ failure
17 Evaluation results to ensure that low achievers catch up average
and/or high ability learners
C Generally, in classes: 1 2 3 4 5
18 Parents of low achievers attend PTA meetings equally as high
achievers’
19 Parents of low achievers attend conferences with teachers equally
as high achievers’
20 Parents of low achievers are capable of helping in homework
equally as high achievers’
21 Parents of low achievers are educated enough to develop
reasoning skills equally as high achievers’
22 Parents of low achievers are educated to teach children “proper
behavior” as equally as high achievers’
D Instructional Leaders tend to get teachers collaboratively to: 1 2 3 4 5
23 Identify the number of times critical thinking skills were taught
24 Develop strategies for teaching critical thinking skills
25 Identify areas of weaknesses in low achievers
26 Identify the causes for weaknesses in low achievers
27 Prepare lesson plans in teams to resolve the causes for low
student performance
28 Review lesson plans to ensure that they contain elements to deal
with the causes for students not learning
29 Utilize the results of evaluation to change the methods of
teaching
30 Develop a vision, facilitate and sustain a standard-based culture
that is focused on improved student achievement.
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E Generally,
31 Staff development was provided to show teachers how to manage
the real learning and discipline problems of adolescents
32 Staff development strategies were found to be effective in
managing learning and discipline problems of adolescents
33 The freshman program is worth the cost and time because of the
benefits obtained in terms of increasing student achievement
34 The Freshman program is effective in terms of cost and time just
as I expected it to be
I. In this section provide rating of students as follows:
1 = Hardly any student; ~= A Few Students (Less than 25%);
3 = Some Students (Less than 5 0%);
4 = Most students (51=75%);
5 = All or Nearly All (76% to 100%)
F As compared to the beginning of the year, how many: 1 2 3 4 5
35 Students of low ability are providing critical analyses equally
well as average ability or above
36 Students of low ability are asking higher order critical questions
as much as high ability ones
37 Students of low ability are achieving equally as well on
assignments as average ability ones or above
38 Students who were low achievers are now performing at or
above grade level
39 Students with C or lower grades are now earning B or better
grades
40 Low ability students could now achieve as average ability
students on standardized tests
41 Students who had discipline problems earlier are now well
behaved
42 Students who disrupted instruction or did not care to learn are
now cooperatively working on task
43 Students who were sent to the office or counselors for discipline
are now well behaved
G. Demographics: Please provide data as follows:
44. Please select if teaching in: 1. Regular classes ; 2. Freshman classes_____
45. What percentage of students is on free and reduced lunch in your class(es)?:
Please estimate a percentage figure_________
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46. Select teacher Gender: Male ; Female______
Appendix A (continued)
47. Select Teacher Experience
a. 1-2 Years; _____, b. 3-5Years ; c. 5-10 Years ; d. 11-15 Years_____
e. 16-20 Years ; f. 21 or more years_____
48. Circle grades in which you are teaching: 6 7, 8, 9, 10, 11, 12
APPENDIX B
Students’ Opinion about Programs/Classes
Dear Students,
Like you, I am also a student.
Please help me by providing your opinion about your classes. The data are required for a
course I am taking on Research Methodology at Clark Atlanta University. Therefore, your
opinion is for research purposes and there is no risk involved. The research is intended to
benefit education by offering recommendations for improvement. Please provide your
opinion anonymously. The results will be provided as group data, and no person can be
identified.
Do not provide your name or signature
Thank you
Directions: Check one response per item
Do you Agree or Disagree about each of the Agree Not Disagree
following: Sure
1 Counselors provided programs relevant to adolescent
need to improve learning
2 Opportunities for adolescents to develop skills for
managing everyday problems are provided adequately
3 Peer counseling are provided to help us get along and
learn
4 Students are involved in making decisions about
materials and teaching that are relevant to them
5 Study skills that were taught helped us to improve our
grades
6 Activities and assemblies were helpful in making
students concentrate on learning





8 Teachers follow-up on my work helped me to earn
better grades
9 Students learn a laboratory environment where they
could experiment with different ideas and activities to
earn better grades
10 Information necessary for adolescents to make
appropriate decisions that influence our lives are
provided adequately
11 Support services for coping with adolescent issues
Are provided adequately
12 My grades have improved significantly because
teachers used methods that were helpful to me
13 Students are cooperative and help each other to learn
Are you in the Freshman Program? Check one: Yes ; or No_____
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